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, Abstract 

Jhis study was conducted to investigate correlates of self-confidenge in 
second language acquisition and to determine its relationship to the 
Integra tfve Motive , -indices of attitude, motivation,- intelligence and 

^achievement were obtained fr^m 223 grade 11 francophorfe students from • 
Montreal. Results of a factor analysis-, of o the -data suggested that self- 
confidence with English develdps through the individual's opportunity, 
for contact wi'th members of the second language. co^untty. Furthermore, 
fear of loss of ethfiic identity as a result of speaking English was 
found to be negatively related to the Integrat ive Motive factoY. A 
possible dynamic relationsiiip between the integrative motive and self- 
confidence is suggested and the implications of the antagonistic 

influence of threat' to ethnic identity on the integrative motive, are^ 

-->. " ^ ^ • - . 

discussed. ^ ' . ' ^ 



> ; Motfvational Characteristics 

A considerable body of research. on the motivational characteristic^ 

* * 0' ' f r.^ • ' 

of successful second language students has demonstrated a' relationship / 

• ^ • " ' ■ • . " M 
^between motivation to Team a second language and attitudes toward the "^'^ 

\ \. ' ■ ' 

second langujage Cowiiunity (e.g-i Feehstra & Gardner, Note 1; Gardner & 
"Lambert, 1959, 1972; Ga^vlner & Santos, Note' ?; Gardner & Smythe, Note 3;. 

Smythe., Stennett & Feenstra, 1972), This attitude-motivation cluster .j,. 
.referred to as an "integrat4ye motive" has" been a recurrent dinjensi^'fi in 

various factor analytic studies ^joncerned with motivation jn second .i. 

language acquisition. This motive Was associated with second language ^"""^ 

proficiency, and' persistence in second language study (Ga:rdn6r^ & Snathe, * 

S ^ : ^ K . . 

Note 3), to the reported frequency of use- orf French in- an inter-ethnic ^ 

contactysituation (Cleitent, Gardner & Smythe, ia^pj^ess' - b), and to student 

eartici/pation in French classroom activities (Gliksman & Gardner, Note 4), 

ThiVresearch was, however, concerned with anglophones .learning" " 

French as a second language* Only two stlKiies have examined the'factor* 

structure of indices of attitude, motivation, intell igefnce, and acgfeve- 

• ^ ' If » ^ ^ / ^ 

ment in English bj/ francophones* Clement, Gardner a^ Smythe tin press - 

a) coll ec ted \data ! from grade 10 and 11 francophone stUdpnts frort Montreal* 

Factor analysis of these data'Wfth indices ,of intelligence and achi^Gftfe- 

ment in English supported tffe cpnclusipn.that achievement was bot)l'a. : 

function of aptitude and motivation* Motivation, however*, contribatejl^to 

two dimensions* On the one hand, motivation related to the fntegrcitive 

Motive * On -the Other hand, motivation was also related tjo a laclc of 



"icier 



anxiety when speaking English and high self ratings of prof icfency--a 
.factorial 'cluster labelled as Self-confidence with English . Thisl£tt^ev 
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dimension was more strongly associated with indices o-f competence in the 
second larnguage than the"^ Integrative Motive ^ suggesting that* a further 
■ motivational componen^as involved in this context. A similar conclusion 
..A^^.was suggested by the results of a study conducted by Clement, Major, 

Gardner and Smythe (1977). In that study, a Self-confidence factor was 

v^^ ) ' ' ^ 

obta'ined with -grade 7 and 8 franco-Ontarian students. 

• - * * 

The present study wa^s conducted to investigate further the nature and 

• • . . • / 

rsfle of self-confi'dence in second language acquisition. Tw^ aspects of 
the previous 'research are particularly relevant to this, research. First, 
if indeed two motivational factors* (i.e., integrative motive and self- 
qahfidence) operate in the case .of francophones, are they related in any 
\ manner? Client, ^rdner and Smythe (in. press - b) report data supporting the 
notion that an integratively motivated individual has more frequent contact 
with members of'the other: group when put in an inter-ethnic situation than 
a le^s integratively motivated individual. On the other hand, Clement 
et al. (1977, ,in press - a) found a relationship between Self-confidence 
.and, prior experience with the second language. It is therefore possible 
that contact with rpembers of the o^th^r culture might b^the aspect linking 
functionally the two motiva'tional factors obtained^ in, previous research. 

The second purpbse of the present study Concerns the prigir^of self-, 
confidencfc with English. The anxiety reported by the student when speaking 
English^ight, in fact, reflect a pervasive personality characteristic. 
If Ihfs' is the case, anxiety should be reported for all interpersonal 
situations irrespective of the language of communication. Alternatively, * 
anxiety might, be specific to English-speaking situations and originate 
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from the threat to cultural identity felt by "the individual in such 
circumstances, That'^such might be the case is suggested by Taylor, Menard 
and Rheault (Ntjfe 5) who report a. relationship between^ variables assessing 
"stibtractive bilingual ism" and self-ratings of proficiency in English for 
a. francophone sample. In the Clement et al . (1977, in press '- a) studies ', 
self -ratings of proficiency were associated with Self-'Confiden.ce , It is, '•: 
therefore possible that the^^ latter motivational dimension originates from 
feelings of impending assimilation wfifin thfe individual speaks Cnglist. 

.Investigation of theSe-various hypotheseawas achieved by 'retaining 
fjom the previous studftes, \jiose variables loading on t-^e thre'e factors 
of interest (i.e.. Integrative Motive , Self-confidencqi and Aoademic 
Achievement ) and adding new scales to t he -battery. • 



Method 



> Subjects • ^ ^ , . * ^ 

Subjects" 4h this study'vyere 223 grade 11 students attending two 
schools of the Moatreal Catholic School Commission.- The* two schools 
wefe Chosen to ensure the* selection of students from widely different 
' socioreconomic statuses. One school, drawn from a lower socio-economic 
•class area of. Montreal, provided 78 students -(35 males, 43 females) 
while^ the second, representative of a middle socio-economfc class area, 
yielded- 145 students (58 males% 87 females).,. • 



Mbtiva-l!iona> Characteristic 

Materials ^ .' ■ ' 

The. scales used in this study ar6-listed in Table 1. Sex (Variable- 1) 
was coded 1 for boys and 2 for girls. Fifteen variables' (i.e. , variables 
2 to 16) are described in crement, Smythe & Gardner (-1976) .and Clement 
et al. (1977, in preas - a)/^ Five scales were designecj or modified 
specifically for tKis 'Study^ .A description of each of therti including- 
their respective Kuder-Richardson/20 (K-R/20) coefficients computed on 
this saiiipjie follows. ^ 

(17) Generalized Interrpeg^onal Anxiety . This scale is derived from 
the Audience Sensitivity Index iPaivio'^S Lambert, 1959) and- 
assesses the feeling, of discomfort experienced'by the studeKt [' 
whenever he is in the presence of other^peop^le. Three -positive 

and three negative items constituted this scale. . A high score 
V (maximum=42) reflects a high degree of reported anxiety when, in ' 
the presence of other people (K-R/20=-57) . 

(18) French Classroom Anxiety / This scale is adaptfe/l- from the Gardner 
^ . and Smythe (Note 3) ,^eneraV Classroom Anxiety sc^le and assesses 

the anxiety felt by students whene'er they have to" speak in the 



Frencfi'dass. Three items were worded positively and three* 
ne#t-tv?^ly» A )0gh scg|?« (max.]lmum=42^ reflects' a high degree of 



anxietj^ in. tlie Ffl'Sftnch cl,a,$srboni (K-R/2O=.80) , 



-R/^.80). 

'*{49) ^ lEngl ishr Tegt Anxiety /!^ This scale is based pn Handler and S'arason's 
(1952);, Test Anxiety Questionnaire, and.^^sesse? feelings of - 
anxiety before and during a written English examination. Six r 
items {three'|}ositive and t^iree negative) constituted this-scale, 
A high score (maximum=42) Indicates a high degree of anxiety -when 
writing English'.Qxams {K-R/20==.76). ' ' ' 4 
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(20). English Speakin^^reat . This scale assesses feelings of 
f\ *■ assimilation experienced by the student whenever he speaks English. 

^ A' high score (maxiniunF42) suggests that each time the individual 
/ speaks English he feels, that he might lose his .Frinch heritage 

... ■ • and become. assimilated into the English c«mmuhity (K-R/24r-69). 

{21) Behavioral. Intention to Re-enrol-1 in English^ . Stu4ents rated the 

probability that, given the .choice, they would re-^oll in, the , 

"iS, ' ■ - ' ' ' • ^ 

• ^. • English course next year. Ratings were. made on a seven point • 

.-^ " scale defined at one^ end by ".definitivement ;oui " '(definitely yes) 

' ' ' . and at the other end by "definitivement non" (definitely not). • 

In addition three subscales from a test designed by the Catholic- 
- ' . School Commission for grade "9 students were modifi^ed slightly- for th'is 

' , study." Wse indices were: ; J - 

(22) Aural Comprehension . ^ This subtest includes. 20 items and assesses- 
the ability of the student to understand spoken English. The 
'students listened to a tape recording, and indicated, on their 
answer- sheets ^he meaning 03= the speaker's utterance. The 
^ -r - maximum' score possible was 20 (K-R/20=.80). - ■• 
, "%3) Reading Comprehension^ In this subtest the student read a short t 

, passage*and answered twelve questions assessing his comprehension \ 

of the passage.. A maximum -Score' of 12 was possible-(K-R/20=. 65). ■ 
(24)' Granmatic^al Knowledge. This test included fifteen items . 

— — ■ y ^ 

(maximum score = 15). assessing the student's knowledge of English 
syntactic. constructions (K-R/20=.86) . 
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; The student/ s index of .intelligence at the end of grade 8 (Variable 
25) as well as his score on standardized tests' of French, \Mathema'tics 
and English (Variables 26, 27, 28) at the end oV grade Q^re o^aia^^ 
from the records of the Montreal Catholic ^otfl tofnmis?ion. 
^ Procedure ' • . ^■ 

Testing was conducted during two, one sessions scheduled one 

, % * 

month apart. Both sessions were conducted during .regular cl_a$5 hours. 
In the first session, the experimenter read general iostructions informing 
the student *of the general purpose of the study and stressing the 
confidentiality of their answers. Th6 students , then proceeded to 
answer the attitude/motivaticfn battery, jn the second session, a 
;different experimenter administered thje test of proficiency in English. 
Studertts were assured Jhat their performance on the proficiehcy test 
would not affect their academic record and were urged to do tl^eir.best. ♦ 



Results 



the data was first standardized within each schoo].-in order 
eliminate diffei^erices between the two .schools.- The correlation ma^J^ix 
was. factor analyzed by-means of the principal "axes procedure using 
comnunality indices estimated afteriit|eratiofr'(see Nie, Hull, Jenkinsl, 



Steinbrenner & Befit, 1975, p. 480). \Upon application of the Scree tesi 

(Cattell, 1966) ^ree factors were judged "non-trivial" and rotated by 

means of the var^max rotation procedure* The resulting factor matrix 
is presen.ted in Table 1. ^ ' . 
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Factor I receives appreciable loadings '(g^eeiter than ± .3) 'from ^ 
hine variables^ The pattern W the W<lings si/ggests that the- individual 
who has a positive attitude toward learning English (Variable 7) also^ 
has a positive attitude toward tnj^lish Canadians (Variable 6) and is 
both "integrativel-y" and "instrumental lj(" oriented (Variables 3 and 2, 
respectively). Such. ^an -individual also tends to speak English frequently^ 
with anglophones, (Variable 9), is motivated to Tearn English (variable 
lo], intends to continue studying English (Variable 21) and tends to 
have a" positive attitude toward ^mertcSr^s (Variable 8), Final ly^ these 
individuals report an absence of Vhreat of assifni-lation when speaking 

English (Variable 20). The composition of this fac^or^is comparable 

' • ' \ ■ ' ''^ ' •• 

^to that obt-ained in previous research (Feenstra & Gardner, Note 1; Gardner. 



& Lambert, 1959, 1972r Gardner & Snythe, N6te 2; Srnythe, Stennett and 
Feenstra, 1972), and in keeping with i\iuch of th-fs research it seems best ^ 

* * * A 

to identify this as^an integrative Motive factor. It ^ou ld_be- noted . 
here, tha^t the Integ>^ative Motive is associa||d negatively with. a threa^t 
about being assimilated into the English speaking cuj,tu re. 

Factor II receives appreciable' loadings from 14* variables. These 
loadings suggest 'that the individual who rates himself as rejatively 
competent' in his ability to speffeik, read, write and understand 'spoken. 
English (Variables 13, 14, 15 and*16) reports little anxiety when • 
speaking in the English class (Variable 4), speaking in public^( Variable 
5), writing an English^exam (Variable 19), or simplV when in the - 
presence of others (Variable 17)', Such an individua\J also reports 

frequently speaking -Eng-lish with anglophones (Variabt? 9), studying 

\ 

English fdr many years (Variable 11), and speaking many languages at . 

< . V . , * 
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home '(Variable 12). Finally,, this individual is jiiotivated to learn 

' ' •■ • . ■ ^ . ■ . 

English'(VariajDle 10). and evidences^ rel'atively high rknowl edge of ' 
, English on tests of aural coniprehens,ipn.( Variable 22) and ^rajiimatical * 
• knowledge '(Variable 24,). Thi.s factor^describes an individual who is not 
anxdous' whfen using. Bngl ish; has prior' experience in doing so^and is self- - 
assured with respect to- his own English proficiency. Thie composition and 
interpretation of this factor are. highly similar , to 'those reported 'by^ 
Clement et al . (1977, in press - a) and consistent with that research, 
seems best labelled as a Self-confidence with fngljsh factor. 

• Factor III receives appreciable loadincrs'from ^even variables. The 
configuration of loadings suggests that the i/nd-i viducil who ftas a relatively 
high Ijsvel of English proficiency (Variables 22,, 23, 24^ and '28-) is also 
intelligeijt (Variable 24) and competent in French (Variable 25) and , 
Mathematics. (Variable 27).' Because this factor receives its major loadings 
from variable! assessing' various aspects 0f^ academic achievement it is 
best .labelled as an Academic AchieVement 'fa'ctor. ; * , 

* . ^ Discusston - 

The present* results parallel closely those obtained by Clement et al . 
(1977^ in, press - a), and support previous research indicaiin^ tfta^j^ achieve- 
ment in th^ second language^ is related to both mottvation* and ability 
(Feenstra & Gardner, Note l;Ga'rcfner & j-Smbert-, 1959', 1972.; Gardner &'. 
Santos,Note~ 2;Smythe, Stenhett'and^eostra, 1972). The Index 'of 
motivation. Motivational Intensity, howeve»,^was related to two factors, 
the Integrative Motive and Self-confidente' with Engl ish . Furthermore, 
Threat *to Ethnic Identity loaded negatively-^on the Integrative Motive 
dimension. ^ . * ' 
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fn the introduction, if^was suggested th^t the Self -confidence • ' 

factor might reflect a generalized persoha.1ity,characterist'ic. The fao^^^ 

that this factor^ receives fDadfngs.from variables assessing .^ankqety at 

varldjjs TSyels of specifici^f^byt 'yet. related to various- aspects ot^ 

learning and using, the English langua:^, however, warrants the dismis:kl ' 

of this hypothl^sis. .'Rather, the composition 'pf this djmension suggests- 

, that.confidence\deVelops from the individual's prior experience' with \ 
- ' - ^ '\ ^ ^ . ' \ . 

English, prim^ri!^ outside -the classroom. The intlividuaj speaking, mo^e \ 

than one language^ aj: home and reporting a relatively high level of contact 



with anglophones oui.side th6 'classroom is the one who ^evidences confidence \ 
in his proficierfcy irt. Englis-h aTr^ lack of anxjety when U5ihg it both 
inside and outside th^ classroom. He is ajso^^-^l -individual whb-' is 
motivated* to learni^Bijsih^nd evidences! relative^ofic^ienc^^ on obj-ective 
tests of com'petehce^ThX present resjilt^, therWore,- support the • / 
contention tha't SLelf-cohfidence4with English^ whic h dev el opes priinarily 
:.fronj actual ^experS'ence with th;^ language, ts an iiif^||[tanVwi^^ sf 
francophones** motivation to ^lea,rn/English- ' * 'r > 

These results suggest that two motivational comppnents areMnvOlved' . \ 
in Jthe acqoisitidn'bf English by francophone student^., One^ the inWgra- 



tfve motive^.isl affectively bas6d while the other, sel-^-confidghce v^^ith 
English, hinges on prior contact-with mMbers of th^ oft her group • It 



should be noted, \that 



the' individual' s.self^-repor'^t of frequency of use Qf 

> * • . - * . ^ \ ^ . * , ' . • . 

English* is related to' both motiVat'iona^l dimensions thuS suggesting a 

jTiechanfsm by whlch^they could be causa^lly related. Qfllli. oh previous 



research '{Clement, Gardner & Smythe^ in press - b), it sews reasonable ' \. 
to hypothesize that, an integrative motive will, .foster frequent contact. - 
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with members of the other ethnfc group. In ;50 far as contact can have 
positive or neg'ative reinjforcing properties, confidence or lack of self- 
"confidenc^e will result, Accordi^ng to this jnterpretatibn, the integrative 
motivr iS' viewed' as an antecedent-to the self-confidence motive which 
might, serve to orient the individual to enter into situations where self- 
confidenrce would develop. Positive expenfepces with meiribers of the other 
ethnic group, while resulting in a lack'of anxiety might, however, also 
.result in a more positive attitude toward that group thus influencing the 
individual's ^integrative motivation- ^ 

The integrative motive. therefore falfi'Ms ^asic functipn in the 
second language acquisition process. It acts as the primary tendency 
o^enting the^ individual towards the .means of acquiring^^a second language: 
piersistence in the second ^language course and contact with *m^embers of 
the other group. Furthermore, it is a necessary pifeiffequisite to the 
development of the individual's self-confidence with the second language- 

Past research his well documented the variables. supporting the' » 
^integrative motive— namely the indivi'duars^positive attitude towards the 
other language Community and a ""willingness to become like valued members 
of this c/mmOhity (Gardner* and Smythe,--.^el6) . ^ No research has, however, 
documented aspects whicft might be antagonistic to the development of this 
motive, ,The present" results suggest that fear of losing one's cultural 
identity has such an effect, Wit|y1n t hp model presented here^ the 
* fntecjjplFve motive and the consequent processes might therefore not 
-develop if sercond language acquisition implies foT* . the individual they^ 
loss of his .fir's t^lNiguage and culture. ^ • ^ . ' 
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Footnotes 



'This research* was .supported by a grant from the Language Administration 
Branch-of the'jDffic^ of tile Secretary of ^tat^ of Canada under its 
progranme to encourage lanVs^esearch in tanada. The authors are 
grateftjl .to?the school .princ^pa^?^^ the Montreal 

Catholic School Cofimission-for .facilitating access to their students. 
The scales of ''Degree of Integra i;^ven)ss" and "Degree of Ins^tru- 
mentality" were re-writteh for this study. 
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I • 


Sex ..^ " 


. ,.07 


- .10 


.22 


0 
c • 


Degree, of Insffumeritality < / • 


..67 


-.16 


-.02 




Degree, of" Integrativeness ^ . 


:7B 


.04 I 


-».10 


A 


English ClassroonvAnxie.ty ^ ^ ' 


.06 


"^-.76 


.01 


5. 


English Use Anxiety * 


-.10; 


-'.74 . 


.04 


6 


Attitud6 toward English Canadians 


.78 


.01 


-.22 


7 


Attitude toward Learning English 


.79 


• .25 


'.07 


8, 


Attitude toward Americans 


.50 


-.09 


-.02 


9. 


Frequency of Use 


.66 


' .37 


-.04 


10. 


^Jf^tivational Intensity 


.63 


32 


'. 08 


11. 


.*No. of Years Studying English 


-.10 


.35 . 


-.04 


• 12./-. No. of. Languages SpQken at Home 


.20 


.57 


-.03 


' 13/ 


. Self-rating - Writing . \ 


.18 


.75 . 


.18 


U.* 


Self-rating - Understanding 


.08 


.74 ■ 


.29 


15. 


Self-ratTnJ --Reading / / 


.11 


.80 


.16 


, 16. 


^elf-rating - Speaking ^ / 


.12 


■ .86 


.07 


' 17. 


Generalized Interpersonal Anxiety t 


^-.'10 


-.41 


-.00 


W. 


French Classroom Anxiety - 


' .26 


-.16 ' 


-.02 


'19.^ English Test Anxiety 


-.06 


) -.62 


-.23 


20. 


EngliSiti-^Speaking Threat ' 


:.40 


-.21 


-.22 


21. 


Behafvioural Intention to Re-enroll in /English 
Aural Comprehension . ' 


.55 


.00 ■ 


-.02 


-.22. 




.39 


- '.55 


23. 


.Reading Comprehension 


.03 


" -.18 


.66 


24. 


Grammatical Knowl^ge . ^ ^ji^ 


AO 

.Oo 


.33 


.75 


25, 


'I.Q. ; * . " 


-.17 


.02 


.68 


26. 


.Standardized Test Score of French ^ 


-.14 


' -.1)3* 


.82 


27. 


Standardized Test Score^f Mathematics ' . 


-.08 


-.09 «- 


.78 


28.. 

f 


^Standardized Test Score of English ^ . 




.18 

•* 


.76 













